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Ratcheting Up the Three R’s 
All Subjects Instructional Unit Plan 

Subject: Language arts 
 

Estimated Length of 
Unit: 41 

Beginning Date: 
August 17, 2015 

Projected Ending Date:  

Course: English 
 

Grade; 10 

Unit Theme, Big Idea, or Essential Question: 
How can racism or prejudices corrupt the moral views of individuals and societies? 
 
These questions that can be asked before, during, and after reading each section. 
What does it mean to have prejudices or to be racist? 
How does our experiences shape our prejudices? 
Is it your duty to defend or help all of humanity? 
Is prejudice an individual problem or society’s problem? 
What are different forms of slavery? 
How does acts of racism and prejudices develop survival instincts in individuals?   
What are the common characteristics of those that survive? 
What does it mean to write an effective argument? 
How does an author use rhetorical devices to support and develop an argument? Ex: Aint’ I a woman? 

 
UBD Stage One-Desired Results  (A is Optional) 

A. Students will be able to independently use their leaning to… (Transfer Goals) 
1.  Recognize aspects of racism and prejudice in society 
2.  Understand how prejudices can skew ones perspective 
3.  Analyze and evaluate their own prejudices 
4.  Compose an effective argument 
5.  Conduct research to synthesize information 
B. Students will understand that… 
1. We all have prejudices (right or wrong) 
2. Prejudices are sometimes grounded in our experiences and where we live 
3. Research is necessary to develop effective arguments 
4. Morality is shaped by our setting, individuals’ experiences, cultural norms, and relationships with others. 
5. Prejudices can have adverse effects on individuals in society 
6. Society sometimes accepts prejudices if the effect is not seen as overtly cruel (lesser of the two evils) 
C. Students will know… 
1. How an author uses the elements of a story (character, setting, plot, conflict, and resolution) to shape the theme or 
    central idea of a text  
2. How the author structures (sequence, parallel plot, foreshadowing, flashback) the text to intentionally propel the 
    action in the text 
3. How an author uses the setting (time, place -simple (climate, physical descriptions) as well all complex attributes 
    (social context) to shape the characters actions, prejudices, feelings, perspectives  
4.  How an author uses words and phrases to intentionally shape the mood and tone of the text   
5.  How a character’s cultural experiences helps shape point of view  
6.  How to determine internal and external conflict 
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D. Students will be Skilled at… 
1. Tracking the characters development over time and explain how these changes effect the theme of the work 
2. Deciphering the central idea of a text including how it emerges and how it is shaped specific details 
3. Analyzing the characters and explaining how the characters’ actions help develop the plot 
4. Citing textual evidence to support their claims in a narrative and argument piece 
5. Evaluating his/her own evidence in argument according to the rubric 
6. Identifying and dissecting multiple points of view or cultural experiences from individuals     within and outside 
    of the United States. 
7. Formulating a claim, conducting research, and synthesizing information to support a narrative or an arguments 
8. Critiquing his/her own writing 

Frameworks and Common Core State Standards 
       

Frameworks 
CCSS Reading CCSS Writing CCSS Speaking and 

Listening 
 
 
 
 
 

RL.10.1 
RL.10.2 
RL.10.3 
RL.10.4 
RL.10.5 
RL.10.6 
RL.10.9 

W.10.4 
W.10.7 

 

Unit Specific Vocabulary 
Story elements (Character, setting, plot, conflict, resolution), characterization (STEAL), imagery, internal and 
external conflict, mood, tone, central idea, theme, point of view, argument, research, formulate, critique, evaluate, 
analyze, claim, defend, symbolism, infernal, temperance, vials, tolerance, imprudent, aristocracy, prevailing, 
American Dream, slavery 
 
 
 
 

UBD Stage Two-Evidence 
Pre Assessment 

• Attach Copy at the End of the Unit 
 
Traditional Assessment Each unit of study should have a traditional assessment with at least 1/3 of the points 
possible coming from constructed response questions.  

•  Proposed Date for Traditional Assessment _______________ 
•  Attach a copy to the end of this unit. 

B. Project-Based Assessment Choose four options for this Unit of Instruction that students can choose from for their 
project-based Assessment.  

• Create a handout that lists the four options and includes instructions and a rubric for each choice.  
• Proposed Date for Project-Based Assessment Presentations __ 
• Attach a copy of the handout explaining the choices for the project and how to obtain the rubric to 

the end of this unit.__________ 
Alternative Assessment or Big Finale ------What choices will be given students for this Unit?  

□ Comic Strip  □ Diary   
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□ Interview   □ Letter to the Editor   
□ Newspaper Story □ Radio Program   
□ Newscast □ Monologue   
□ Poem or Song □ Slideshow   
□ Brochure □ Model   
□ Press Conference □ Play   
□ Soundtrack □ Essay   
□ Rewrite □ Oral Interpretation   
□  □    

 

Introducing the Unit 
Anchoring Activity 

This activity should engage the students and establish the relevance of the entire unit of study. 
Anchoring Activity 

Video Clip,  
Song,  
Poem,  
Current Event 
Brainstorming Activity 
Socratic Seminar 
Other_______________ 

Description of Anchoring Activity 
Video Clip: Part IV of biography.com 

Video of Mark Twain-TLI Core Guides-This 
video illustrates the Adventures of 

Huckleberry Finn to learn about Twains 
family life and his investment in a page 

typesetter and to find out about his around 
the world travel. 

 
Anticipation Guide : 

This anticipation guide allows students to 
anonymously assess their own feelings and 

actions they would take in the given 
situations between Huck and Jim and right 

and wrong. Students will explore the ideas of 
loyalty, friendship, and racism, giving them a 
window into these ideas, before entering the 
text. The guide will help students consider 
and confront their preconceived notions on 

the issues. 
State the essential question to the students 

and tell them to keep it in mind when 
reading: How can racism or other prejudices 
corrupt the moral views of individuals and 

societies? 
 

	  

Now	  that	  you	  have	  established	  what	  the	  students	  need	  to	  know	  and	  be	  able	  to	  do	  at	  the	  end	  of	  this	  unit	  
of	  study,	  now	  plan	  the	  day-‐to-‐day	  learning	  experiences.	  	  

	  

UBD Stage Three-Learning Plan UBD Stage Three-Learning Plan-Days were 
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factored in for 1 day for TLI Review, 2 days for TLI Test, 2 days to review & 
remediate deficit skills, 1 day 9wks Test, and 1 day for ACT PLAN TEST 

Total of 41 Days. 
Lesson # 
Date/Day 

 

Teaching/ 
Delivery Method (What I will say or do) 

Check for Understanding  
(What will the students say or do) 

   
 

Embedding 
Grammar in 

Teaching:  
 

Teacher Should: 
 
-Introduce the grammar skill to the 
students 
-Show students examples of 
grammatical concepts used in 
literature. 
-Discuss how the authors of those 
literary works use grammatical 
concepts as “tools” to enhance their 
writing 
-Discuss how the literary works 
would look if those grammatical 
concepts were used. 
-Ask students to use specific 
grammatical concepts in their own 
writing 
-Ask students to reflect on how 
those grammatical concepts enhance 
their works. 

 
 

   
 

Day 1-2 Class Norms:  Procedures, rules, 
and expectations and getting to 

know your students (select pages 
from student handbook-absences, 

tardies, defiant behavior, 
disorderly conduct, fighting, etc) 

 
Question and Answers 

*Any classroom pre-assessments 

Day 3-6 Introduce Adventures of 
Huckleberry Finn by watching the 

video clip: Part IV of 
biography.com Video of Mark 

Twain-TLI Core Guide 
Utilize Author Biography of Mark 

Twain and information about 
slavery-see Core Guides.  

-See The Underground Railroad 
slides and audio Core Guide  

 

Teacher and students discuss what they 
learned about the author.  Allow 

students to jot down facts about the 
author that could impact the stories 

elements. 
(Sticky Notes or Journal Entries)  

 
Students write down things they 

learned about some of the adventures 
from The Adventures of Huckleberry 
Finn from the video and any questions 
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Give directions to the anticipation 
guide-Confronting our own beliefs 

and ideas-Carousel and Dot Activity 
Teacher discuss survey results and 

students responses 
Teacher goes over the unit plan and 
states the big ideas and the essential 

questions to the students 
 

-Teacher introduces Direct and 
Indirect Characterization 

 
Teacher sets the stage for the 

RESEARCH PROJECT 
QUESTION: SLO 

 
After reading the novel Adventures 

of Huckleberry Finn, the poem, 
“And Ain’t I a Woman?”, The 

Interesting Narrative of the Life of 
Olaudah Equiano, and research an 

instance in the news where 
perceived racism and prejudices 

corrupted an individual or societies 
views, will accurately analyze and 
argue in a multiple paragraph essay 

how racism or prejudices corrupt the 
moral views of individuals and 

societies. (Percentage of students 
that do and do not meet learning 

target will be calculated as well as 
skill deficit identified) 

 
Teacher begins the book by setting 
the purpose for reading (Ch1-16) –
Read to find Why Huck and Finn 

begin their journey down the 
Mississippi River-To be answered at 

the end of chapter 16. 
 

Introduce vocabulary for chapters 
1:16- Interaction, Infernal, 

providence, temperance, tolerable, 
vials, context clues, character, 

characterization 
 

they may have (Note Taking) 
 

Students share findings with teacher-
relevant observations are charted. 

 
Teacher and students discuss the time 
period and place where the book is set 

and what it was like to be a slave 
 

Students write a reflection about what 
they learned about themselves and their 

beliefs after the anticipation guide 
activity. 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Context Clues Activity With 
Vocabulary Words:  Students will 
define vocabulary words based on the 
context in which they are used. 
 
-The report described the interaction 
between the two agencies during the 
investigation. 
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Read Chapters 1-2- Point out that 
Finn describes significant events 
in the lives of the characters 

-My sister complained about the 
infernal desert heat. 

 
-The pilot attributed his surviving the 
accident to providence. 
 
- The preacher urged the congregation 
to practice temperance regarding the 
use of alcohol. 
 
-Ian was disappointed when critics 
described his performance as only 
tolerable. 
 
- The chemistry lab was filled with 
beakers and vials with labels that 
identified their contents. 
 
 

 
 
 

 
Students identify the author, characters, 
and setting (time and place of the book) 

Building Background Information- 
*Setting will be addressed later in the 

book in more detail. 
 
 

Students will track throughout the 
novel information about the characters- 
STEAL Method (A page designated per 
character in a journal or packet) 

 
Day 7-13 Read Chapter 3-16  

 
Essential Question: How can 
racism or prejudices corrupt the 
moral views of individuals and 
societies? 

 
 

Purpose for reading:  
 
Read to find out why Huck and Jim 
begin their journey down the 

At the end of chapter 16) Why did 
Huck and Finn begin the journey down 

the river?  Cite textual evidence to 
defend your arguments. 
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Mississippi River. 
 

*Students will be expected to read 
at least 3 chapters a day. 

Question to ask during reading 
(Sample answers can be found in 
Core Guides): Have students to 
answer questions during class 
discussions, as bell ringers and 
exit tickets, Socratic seminars, 

think-pair-share, journal entries. 
 
 

-Rewrite activity: Teacher selects 
several paragraphs from the text and 
has students to rewrite the paragraph 
in third person. 

 
Textual Analysis Writing Activity: 

The Adventures of Huck Finn is 
narrated by its main character.  How 

would the novel change if it were 
narrated in the third person?  Do you 

feel it would become more or less 
interesting as a result? Use textual 
evidence to support your answer. 

(point of view) 
Criteria for Success:  

 
· they provide a clear statement of 
their opinions on Twain’s choice of 
narrator; 
· they cite details and examples from 
Huck’s first-person narration that 
reveal his character; 
· they explain how the novel would 
change if it were written from third 
person point of view; 
their writing is free of errors in 
spelling, grammar, punctuation, and 
mechanics. 

 
 

- What does Miss Watson tell 
Huckleberry Finn about the 
afterlife? What is Huck’s opinion 

 
 
 
 
 
 

Rewrite:  Have the students to rewrite 
a selected paragraph in third person. 
Then have them share with a partner 

how changing from first person to third 
person effects the reader.  

 
 
 
 
 
 
 

Textual Analysis Writing Activity: -
Answer the point of view question- The 
Adventures of Huck Finn is narrated by 

its main character.  How would the 
novel change if it were narrated in the 

third person?  Do you feel it would 
become more or less interesting as a 

result? Use textual evidence to support 
your answer. (point of view) 

 
 
 
 
 
 
 
 
 

Students will answer questions 
during class discussions, as bell 
ringers and exit tickets, Socratic 

seminars, think-pair-share, journal 
entries or using foldables. 

 
Students continue to analyze characters 

using the STEAL Method. 
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about which future life seems more 
tolerable? 
- How does Huck feel about Tom 
Sawyer’s games and stories? What 
difference between the two 
characters does this suggest? 
 
-How does Twain use Huck’s 
narration to give readers information 
and insight concerning his 
characters? (point of view & 
Character’s role) 

 
-What feelings does Huck express 

about his interaction with his father? 
What effect does their relationship 

have upon Huck?  
-How does Jim respond when he 
learns that Huck has tricked him 

about the “dream” during the fog?  
What does this reveal about Jim? 

(Character analysis. Refer students 
to journal or STEAL Method Packet 

or) 
Ms. Watson tells Huck that she will 
be in heaven where people spend all 

day singing with harps, and Tom 
Sawyer will be in hell.  Huck thinks 
that hell sounds more attractive than 

heaven.  Why does Huck feel that 
Hell will be more tolerable?  Cite 

textual evidence. (Character 
analysis) 

 
How does Huck feel about Tom 

Sawyers games and stories and what 
does Huck’s feeling suggest about 
him?  What differences does this 

highlight between the two 
characters? (character analysis) 

 
Grammar: 

*L.10.5 Demonstrate understanding 
of figurative language, word 

relationships, and nuances in word 
meanings  
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-a.)interpret figures of speech 
(euphemism, oxymoron) in context 

and analyze their role in the text 
 

*Produce complete sentences, 
recognizing and correcting 

inappropriate fragments and run-ons. 
*Use a colon to introduce a list or 

quotation 
*Recognize and correct 

inappropriate shifts in pronoun 
number and person 

*recognize and correct vague 
pronouns (i.e., ones with unclear or 

ambiguous antecedents). 
 

 Read Chapters 17-30   
 

Remind students of the essential 
question for the unit as well as the 

research project:  
How can racism or prejudices 

corrupt the moral views of 
individuals and societies? 

 
 

Introduce Vocabulary:  strategy, 
aristocracy, disciples, imposter, 

soliloquy, sublime 
 
 

In depth analysis of setting-
Provide example of a familiar 

setting (haunted house or something 
else familiar) and then introduce 

elements of setting: seasons, 
historical period, climate, landscape, 
buildings, means of transportation, 

food, clothing, family structure, 
culture, values, & form of 

government.  
 

Question to ask during reading 
(Sample answers can be found in 
Core Guides): Have students to 
answer questions during class 
discussions, as bell ringers and 
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exit tickets, Socratic seminars, 
think-pair-share, journal entries. 

 
Teacher says:   

Setting helps the reader appreciate 
the reason for character’s actions, 
since time and place can affect the 

characters’ perspectives on the 
world.  The setting also affects the 

mood and tone of the text and can be 
symbolic (representing danger,  

  heaven, etc). 
 

Point out to students that the 
Mississippi River plays a central 

role in the Adventures of 
Huckleberry Finn. 

 
Set the purpose for reading:  Read 
to confirm your predictions about 
Huck and Jim’s relationship as they 
travel. 

 
How do the attitudes that Huck and 

other characters express about Jim in 
this section reflect the book’s 

setting?  (Analysis) 
 

What mood is evoked by the 
description of the river at the 

opening of Chapter 19? (Analysis) 
 

The events that Twain depicts in this 
section cast a satirical light on the 

setting of the novel.  What criticisms 
of the novel’s time and place can 

you derive from Twain’s 
description? (Evaluate) 

 
The teacher will distribute 

Comprehension and analysis check 
from Core Guide. Questions may be 
given as a quiz or as daily questions 
on an exit ticket.  In order to use the 
questions as an exit ticket, you must 
read the questions before reading to 
determine which questions to ask 
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after each section read.  
 

Read Related Reading “And ain’t 
I a Woman?”  

Vocabulary:  Out of Kilter, 
intellect, Women’s rights 

 
Purpose: Read to discover about 

Sojourner Truth’s life and struggles 
as a slave and how she felt about 

women’s rights. 
 

-Teacher will model the process of 
annotating with a purpose. 

 
What purpose does the repetition of 

the question “And ain’t I a woman?” 
at the end of stanzas 1-4 serve in the 

poem? 
 

-In “Ain’t I a Woman?” Sojourner 
Truth shares many details about her 
own life, explaining that she has 
worked as hard as a man and has 
endured being whipped just as well 
as a man. Yet as a woman, she also 
gave birth to 13 children, most of 
whom were sold into slavery, which 
broke her heart. Why do you think 
she shares these details with her 
audience? 
 
-How does Sojourner Truth answer 
the argument that Christ wasn’t a 
woman, and therefore, women 
shouldn’t have as many rights as 
men? 
 
 

 
Teacher Introduce Comic Strip 
Assignment: (Textual evidence is 
the focus)- The episodes featuring 
the duke and the king in this section 
contain a good deal of humor.  
However, Twain uses these 
humorous scenes to make some 
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serious, even dark, points about 
human action. On what larger 
themes is Twain elaborating with 
these episodes?  Using four or five 
boxes, have the students to create a 
comic strip demonstrating the 
humorous exchange and the theme 
that Twain hints at.   
 

 
-Teacher presents an exemplary 

model of a comic strip that 
demonstrates all the criteria 

expected. 
-humorous exchange between the 
duke and the king evident 
-dark points made about human 
actions 
-Evidence of the theme Twain hints 
at. 

Grammar: 
L.10.5 Demonstrate understanding 

of figurative language, word 
relationships, and nuances in word 

meanings  
-a.)interpret figures of speech 

(euphemism, oxymoron) in context 
and analyze their role in the text 

 
-Recognize variations from standard 

English in their own and others’ 
writing and speaking, and identify 

and use strategies to improve 
expression in conventional language. 

 
-Maintain consistency in style and 

tone 
-Recognize and correct 

inappropriate shifts in verb voice 
and mood 

 
 

Day 14-20 Read Chapters 17-30   
 

Remind students of the essential 
question for the unit as well as the 

research project:  

Context Clues Activity with 
vocabulary.  Students will define words 

based on how they are used in 
sentences. 

- Mr. Cardozo helped Sara 
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How can racism or prejudices 
corrupt the moral views of 
individuals and societies? 

 
 

Introduce Vocabulary:  strategy, 
aristocracy, disciples, imposter, 

soliloquy, sublime 
 
 

In depth analysis of setting-
Provide example of a familiar 

setting (haunted house or something 
else familiar) and then introduce 

elements of setting: seasons, 
historical period, climate, landscape, 
buildings, means of transportation, 

food, clothing, family structure, 
culture, values, & form of 

government.  
 

Question to ask during reading 
(Sample answers can be found in 
Core Guides): Have students to 
answer questions during class 
discussions, as bell ringers and 
exit tickets, Socratic seminars, 

think-pair-share, journal entries. 
 

Teacher says:   
Setting helps the reader appreciate 
the reason for character’s actions, 
since time and place can affect the 

characters’ perspectives on the 
world.  The setting also affects the 

mood and tone of the text and can be 
symbolic (representing danger,  

  heaven, etc). 
 

Point out to students that the 
Mississippi River plays a central 

role in the Adventures of 
Huckleberry Finn. 

 
Set the purpose for reading:  Read 
to confirm your predictions about 
Huck and Jim’s relationship as they 

develop a strategy for her 
project. 
 

- The French Revolution 
challenged the rule of the 
aristocracy. 

 
 

- The famous painter attracted 
many disciples who practiced 
his techniques. 
 

- The person in the security guard 
uniform turned out to be an 
imposter. 

-  
- “To be or not to be” begins 

Hamlet’s famous soliloquy in 
Shakespeare’s play Hamlet. 
 

-  Carina said that The Great 
Gatsby was both entertaining 
and sublime in its message. 

 
 
 

 
-Taking into consideration the various 
elements of setting, the students will 

brainstorm what these settings may be 
like and what type of story may take 

place. 
 

Students make predictions about Jim 
and Huck’s relationship as they travel. 
(Journal Entry or three column chart-

evidence, prediction, and what actually 
happened) 
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travel. 
 

How do the attitudes that Huck and 
other characters express about Jim in 

this section reflect the book’s 
setting?  (Analysis) 

 
What mood is evoked by the 
description of the river at the 

opening of Chapter 19? (Analysis) 
 

The events that Twain depicts in this 
section cast a satirical light on the 

setting of the novel.  What criticisms 
of the novel’s time and place can 

you derive from Twain’s 
description? (Evaluate) 

 
The teacher will distribute 

Comprehension and analysis check 
from Core Guide. Questions may be 
given as a quiz or as daily questions 
on an exit ticket.  In order to use the 
questions as an exit ticket, you must 
read the questions before reading to 
determine which questions to ask 

after each section read.  
 

Read Related Reading “And ain’t 
I a Woman?”  

Vocabulary:  Out of Kilter, 
intellect, Women’s rights 

 
Purpose: Read to discover about 

Sojourner Truth’s life and struggles 
as a slave and how she felt about 

women’s rights. 
 

-Teacher will model the process of 
annotating with a purpose. 

 
What purpose does the repetition of 

the question “And ain’t I a woman?” 
at the end of stanzas 1-4 serve in the 

poem? 
 

-In “Ain’t I a Woman?” Sojourner 

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

Students may answer the questions as 
exit tickets or you can use the carousel 

method-post the questions on chart 
paper and have the students put their 

answers on sticky notes.  The carousel 
method is also a way to assess students 

and get them up and moving.  
 
 
 

Students will Independently answer the 
comprehension and analysis questions 
for section 2-See Core Guide for 
assessments. 

 
 
 
 
 

Students will read and annotate the 
poem “And ain’t I a Woman?”.   

 
 
 
 

Students answer questions related to 
“And ain’t I a Woman?”  

-How does Sojourner Truth answer the 
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Truth shares many details about her 
own life, explaining that she has 
worked as hard as a man and has 
endured being whipped just as well 
as a man. Yet as a woman, she also 
gave birth to 13 children, most of 
whom were sold into slavery, which 
broke her heart. Why do you think 
she shares these details with her 
audience? 
 
-How does Sojourner Truth answer 
the argument that Christ wasn’t a 
woman, and therefore, women 
shouldn’t have as many rights as 
men? 
 
 

 
Teacher Introduce Comic Strip 
Assignment: (Textual evidence is 
the focus)- The episodes featuring 
the duke and the king in this section 
contain a good deal of humor.  
However, Twain uses these 
humorous scenes to make some 
serious, even dark, points about 
human action. On what larger 
themes is Twain elaborating with 
these episodes?  Using four or five 
boxes, have the students to create a 
comic strip demonstrating the 
humorous exchange and the theme 
that Twain hints at.   
 

 
-Teacher presents an exemplary 

model of a comic strip that 
demonstrates all the criteria 

expected. 
-humorous exchange between the 
duke and the king evident 
-dark points made about human 
actions 
-Evidence of the theme Twain hints 
at. 

argument that Christ was not a woman 
and, therefore women should not have 
as many rights as men. Do you agree 

with her? Why or why not? 
 
 
 

Comic Strip Assignment 
Teacher and students go over the 

criteria for success.   
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Grammar: 
L.10.5 Demonstrate understanding 

of figurative language, word 
relationships, and nuances in word 

meanings  
-a.)interpret figures of speech 

(euphemism, oxymoron) in context 
and analyze their role in the text 

 
-Recognize variations from standard 

English in their own and others’ 
writing and speaking, and identify 

and use strategies to improve 
expression in conventional language. 

 
-Maintain consistency in style and 

tone 
-Recognize and correct 

inappropriate shifts in verb voice 
and mood 

 
 

   
Day 21-27 Read Chapters 31-43 

 
Essential Question: How can 
racism or prejudices corrupt the 
moral views of individuals and 
societies? 

 
 

Teacher introduce vocabulary for 
section 3: asses, amputate, bogus, 

captivity, evasion, impudent 
 

Teacher will review Symbolism. 
Twain uses symbolism throughout 

the novel to underline the main 
themes of the novel; Give examples 

of symbols- a dove traditionally 
represents peace, a heart represents 

love.  Allow students to give 
examples of symbols and what they 

represent. 
 

Teacher explains that an author uses 
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characters, places, and objects to 
represent larger ideas or themes. 

Symbols can be identified by paying 
attention to aspects of the story 

given special elaborate attention.  
Say to the students that they will 
identify symbols in the novel and 

how they are used in the context of 
the larger work.   

 
-Have students to popcorn out 
different themes from movies and 
books they have previously read. 

 
Set Purpose for reading:  Read to 
discover how Huck tries to help Jim 

escape slavery. 
 

After reading activity: Analyze 
Symbols 

-Mississippi River 
-Tom Sawyer 

-the raft 
-the millstone 
-the Territory 

 
Teacher asks comprehension and 
analysis check questions as a bell 
ringer, for a quiz or daily as an 
exit ticket.  In order to use the 
questions as an exit ticket, you 
must read the questions before 

reading to determine which 
questions to ask after each section 

read.  
 

- How does Huck react when 
he sees the punished duke 
and king? What does this 
suggest about his overall 
attitude toward the laws and 
rules of society?  

- How would you assess the 
merits of Tom Sawyer’s 
escape plan for Jim? What 
does Tom’s plan demonstrate 
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about his character? 
- Many of the elements of 

Tom’s plan, such as the 
letters and the mysterious 
signs, resemble elements 
used earlier in the book with 
regard to Tom’s gang. How 
does the significance of these 
elements change when they 
reappear in this section?  

- What do you think is the 
significance of Jim’s sudden 
freedom at the conclusion of 
the novel? 

 
 

Have students hold a press 
conference about Huck and the 
runaway slave.  You may pull up 
past news releases of to use an 
example of the expectations.  

 
At the end of The Adventures of 
Huckleberry Finn, Huck plans to 

head out to the western territory to 
escape the Widow’s civilizing 

influence.  Mark Twain doesn’t tell 
us anything about his further 

adventures.  Write a short letter from 
Huck to Jim detailing an episode 
from his travels in the Territory.  

How do his experiences on the raft 
continue to shape him after the end 
of the book?  Use specific details 

from the book to support your 
answer. 

 
Teacher provides students a model 
of a letter to demonstrate what is 

expected. 
 

Criteria for Success: 
· they write their letter to Jim from 
the point of view of Huckleberry 
Finn; 
· the letter describes an episode from 
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Huck’s travels in the Territory; 
· they use what they know about 
Huck and his experiences on the raft 
to develop their ideas; 
· their writing is free of errors in 
spelling, grammar, punctuation, and 
mechanics. 
Related Reading: “The Man Who 

Was Almost a Man” 
 
-In “The Man Who Was Almost a 
Man,” why does Dave want to buy a 
gun? How does he think his life will 
change if he has one? 
- When Dave accidentally kills Mr. 
Hawkins’ mule, his boss doesn’t fire 
him or threaten him even though at 
first Dave lies to him about how 
Jenny died. Instead, he comes up 
with a fair payment plan for Dave to 
repay him for the loss of the mule. 
Given that Mr. Hawkins seems to be 
a fair and reasonable man, why do 
you think Dave is so resentful about 
having to pay him back? 
 
-The author of “The Man Who Was 
Almost a Man” uses symbolism 
many times in the story. For 
example, he uses the stark setting to 
mirror Dave’s own empty work and 
family life and his search for 
meaning. What does the gun 
symbolize in the story? What does 
Jenny the mule symbolize? Use 
examples from the story to support 
your interpretation.  
 
- How would you evaluate Dave’s 
level of maturity? Cite examples of 
some of the things Dave says and 
does that support your answer.  
 
-The Adventures of Huckleberry 
Finn and “The Man Who Was 
Almost a Man” are both stories 
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about adolescent boys coming of age 
and accepting the obligations and 
responsibilities of becoming adults. 
What are the similarities and 
differences between Huck and Dave 
as they try to deal with the 
responsibilities of coming of age? 
Support your conclusions with 
details from the novel and story. 
 
-Song Activity: Have students to 
choose a theme song for the book 
Huckleberry Finn and justify why it 
would be a fitting song for the book.       

 
Grammar: 

L.10.5 Demonstrate understanding 
of figurative language, word 

relationships, and nuances in word 
meanings  

-a.)interpret figures of speech 
(euphemism, oxymoron) in context 

and analyze their role in the text 
-Correctly use frequently confused 
words (e.g., to/too/two; there/their) 

 
 

   
 

Day 28-30 
Research for Project/SLO 

Teacher will review stages of 
writing and time allotted for each 

stage-prewriting, drafting, 
revising, editing, final piece 

 
Question: 

After reading the novel Adventures 
of Huckleberry Finn, the poem, 
“And Ain’t I a Woman?”, The 

Interesting Narrative of the Life of 
Olaudah Equiano, and researching 

an instance in the news where 
perceived racism and prejudices 

corrupted an individual or societies 
views, will accurately analyze and 
argue in a multiple paragraph essay 

how racism or prejudices corrupt the 
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moral views of individuals and 
societies. (Percentage of students 
that do and do not meet learning 

target will be calculated as well as 
skill deficit identified) 

 
 

Day 31-32 
Revising & Editing  

Teacher providing Feedback 
*Teacher work one-on-one and 

small group with students 
 

 

Day 33-34 Final Draft  
 

 

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  

	  


